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INTRODUCTION

Teacher preparation programs addressing cultural and ethnic diversity in Indonesia have
largely been implemented through government-led initiatives. However, these programs often
remain project-based and top-down, such as religious moderation training, and fail to engage
teachers at the pedagogical level, particularly in remote areas (Destian et al., 2024). As the
fourth most populous country, Indonesia faces significant challenges in ensuring equitable
education in both quality and access (Dita & Legowo, 2022). Regional disparities, coupled with
the multiplicity of ethnic and cultural backgrounds, further complicate educational equity
(Anwar, 2022; Maula et al., 2023). This situation highlights the urgent need for sustained,
context-sensitive interventions to strengthen pedagogical capacity in diverse classrooms.

Collaboration between higher education institutions and schools has been recognized as
crucial for supporting teacher professional development, especially in addressing multicultural
pedagogy (Purwoko et al., 2017). Pedagogical competence equips teachers not only with the
ability to transfer subject knowledge but also to understand student characteristics and
contextual realities (Pratiwi et al., 2023; Subairi, 2023). Teachers are expected to possess four
competencies: pedagogical, professional, personal, and social (Alfath et al., 2022; Bukit &
Tarigan, 2022). Yet, many schools in remote areas still employ teachers whose educational
backgrounds do not align with their teaching assignments, leading to competency mismatches
(Guiaselon et al., 2022). This mismatch undermines the effectiveness of instruction, particularly
in contexts of cultural diversity.

SDS Eka Cipta Kencana, located in the palm oil plantation area of Marau, Ketapang,
West Kalimantan, exemplifies this challenge. The school accommodates 261 students with 13
teachers, but only five teachers have qualifications aligned with elementary education. The
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remaining teachers come from unrelated disciplines such as biology, mathematics, and physical
education, and only two are officially certified. Such conditions hinder the development of
comprehensive pedagogical practices, especially in multicultural settings (Saptono & Aylina,
2022). Given the diverse cultural backgrounds of students’ families, the school requires an
approach that explicitly integrates multicultural pedagogy.

Multicultural pedagogy is essential because it enables teachers to contextualize learning
within students’ diverse traditions, languages, and social practices (Tamyis et al., 2023).
Teachers with strong pedagogical competence can recognize the religious, ethnic, and cultural
conditions of their students and foster inclusive learning environments (Fitriyanti, 2024;
Wulandari & Hendriani, 2021). Recent studies emphasize that multicultural education promotes
inclusivity and tolerance in primary schools, providing a foundation for democratic citizenship
(Farid et al., 2024; Rachmadtullah & Syofyan, 2020). Furthermore, multicultural practices have
been linked to improvements in students’ critical thinking, empathy, and tolerance (Abacioglu et
al., 2023; Aslan & Aybek, 2020). Without such interventions, cultural differences may become
sources of misunderstanding or conflict, particularly in marginalized communities (Ninkova,
2020).

Several mentoring and training initiatives in Indonesia have attempted to address teacher
competence in remote or border areas. For example, programs involving teacher working groups
(KKG) have focused on designing annual work plans and enhancing classroom practices
through coaching models (Purnasari et al., 2023). Other studies reveal that civic and social
studies teachers play an important role in embedding multicultural values through formal
curricula (Fatgehipon, 2023; Zakiah et al., 2023). However, these programs often lack a
sustained pedagogical orientation toward multiculturalism, remaining limited to administrative
or subject-specific improvements (Malady, 2022; Mariyono, 2024). This gap underscores the
need for teacher assistance programs explicitly framed by multicultural pedagogy.

Globally, the importance of teacher preparedness for multicultural education has also
been demonstrated. Research from South Korea, for instance, shows that teachers navigate
tensions between state-led multicultural policies and classroom realities, highlighting the need
for a hybrid pedagogical “third space” (Hong et al., 2025; Lee et al., 2023). Similar findings in
Northern Cyprus and Turkey reveal that teachers often lack confidence in multicultural
competence but express readiness to receive training (Erkanli et al., 2024; Pekoz & Glrsimsek,
2020). In Australia, professional development in multicultural education has significantly
improved teachers’ inclusive practices (Abacioglu et al., 2023). These comparative insights
reinforce the universality of the challenge while stressing the contextual uniqueness of
Indonesia’s plantation schools.

In Indonesia, the urgency of developing multicultural pedagogy is further reinforced by
its role in fostering cultural awareness. Cultural awareness is not merely knowledge of traditions
or customs but involves appreciating diversity, maintaining cultural identity, and building
harmonious social relationships (Fatgehipon, 2023; Mariyono, 2024). Studies in early childhood
and elementary contexts demonstrate that multicultural interventions through arts, dance, and
civic education can enhance inclusivity and tolerance from an early age (Japar et al., 2023;
Yetti et al., 2023). Moreover, digital literacy and global citizenship education are increasingly
intertwined with multicultural pedagogy, expanding its relevance in contemporary classrooms
(Tiinkler, 2020; Usher, 2023). Such perspectives affirm the significance of adopting a holistic
approach in Indonesian schools.

Despite the proliferation of studies, limited research has specifically examined
multicultural pedagogy within remote plantation schools such as SDS Eka Cipta Kencana. The
intersection of teacher competence gaps, cultural diversity, and geographic remoteness presents
a distinctive research gap. Previous studies have either focused on urban or border schools,
leaving plantation-based educational contexts underexplored (Noor et al., 2021; Uyun &
Warsah, 2022). Furthermore, while global research acknowledges the benefits of multicultural
pedagogy, it has not sufficiently addressed how localized cultural awareness models can be
operationalized in marginalized Indonesian schools (Diem & Abdullah, 2020; Kuppens et al.,
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2020). This study seeks to fill that gap by implementing and evaluating multicultural pedagogy
assistance through a cultural awareness framework.

Therefore, the purpose of this research is to provide a structured intervention that includes
socialization, mentoring, and evaluation of multicultural pedagogy practices among teachers at
SDS Eka Cipta Kencana. By employing a community-based research (CBR) design, the study
not only addresses teachers’ immediate needs but also fosters collaboration between higher
education institutions and local schools. The contribution of this study lies in offering a practical
model of multicultural pedagogy that enhances teachers’ pedagogical competencies while
strengthening cultural awareness among students. Ultimately, this research contributes to both
theoretical discourses on multicultural education and practical strategies for equitable schooling
in Indonesia’s remote contexts.

RESEARCH METHODS

This research employed a qualitative design utilizing observations, focus group
discussions (FGDs), and document analysis (Silverman & Patterson, 2014). As noted by
Silverman and Patterson, community-based research (CBR) actively involves both researchers
and the community, allowing participants to contribute as co-researchers, thereby enriching the
depth and breadth of the data collected. The study was conducted with 13 teachers and 261
students at SDS Eka Cipta Kencana, a private elementary school located in Marau District,
Ketapang Regency, West Kalimantan. The focus of the study is on multicultural pedagogy,
which emphasizes respect and appreciation for cultural, ethnic, linguistic, and religious diversity
in the learning process. This approach promotes equality, inclusion, and social justice while
creating meaningful opportunities for students from diverse backgrounds to engage in the
classroom. The composition of the research participants is presented in Table 1, which details
the distribution of teachers and students involved in the study.

Table 1. Research Sample

Sample Criteria Amount
Teacher Man 5
Woman 8
Student Man 136
Woman 125
Headmaster Man 1
Staff Man 1
Woman 1

The researcher serves as the primary instrument in this study, acting as a tool to
determine the research focus, select informants, collect and analyze data, and draw conclusions.
The researcher is present to build a good relationship with the subjects in order to obtain valid
data. Data collection in this study uses observation, interviews, and documentation to obtain
primary data in the field to see how cultural diversity at SDS Eka Tjipta Kencana relates to the
existing diversity, considering differences in religion, cultural diversity, tribes, ethnicities, and
races. These differences arise due to the diverse backgrounds of the students' parents, who are
newcomers bringing cultural diversity.

Data analysis was conducted interactively through four interconnected stages: data
collection, data reduction, data presentation, and conclusion drawing (Ahmad & Muslimah,
2021). After data were collected, the researcher verified their validity by applying credibility
and transferability tests. Credibility was ensured through prolonged observation in the field,
increased perseverance in data checking, and triangulation to confirm the accuracy and
trustworthiness of findings (Ahmed, 2024). All these processes were carried out continuously
and systematically to maintain validity, accuracy, and accountability.

Triangulation was employed by combining multiple techniques and sources to enhance
the credibility of the data (Hanson-DeFusco, 2023). Source triangulation was specifically
implemented by comparing information obtained from teachers, peers, and parents, which were
then described, categorized, and analyzed for similarities and differences to draw valid
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conclusions (Kalayci et al., 2021). Technique triangulation was carried out by cross-verifying
data from interviews, observations, and documentation, ensuring that different methods
supported one another. Time triangulation was also applied by collecting data at different
moments to capture consistency across contexts. Through these strategies, the study established
robust findings that reflect the real conditions of multicultural pedagogy practices in SDS Eka
Cipta Kencana.

RESULTS AND DISCUSSION

Implementation of Culture-Based Multicultural Pedagogy at SDS Eka Tjipta Kencana

The multicultural pedagogical process based on cultural awareness at SDS Eka Tjipta
Kencana was examined through triangulated methods comprising observation, interviews, and
documentation. Observations captured the visible diversity among both students and teachers,
while interviews revealed that multicultural pedagogical practices in remote schools of
Kalimantan have not yet been formally embedded in the curriculum. Instead, these practices
emerge through teachers’ personal initiatives that integrate local cultural contexts into their
lessons. In this way, teachers consciously design learning narratives that reflect and embrace the
ethnic diversity represented in the school community, including Dayak, Banjar, Sundanese,
Javanese, Minangkabau, Sulawesi, East Nusa Tenggara, and Balinese traditions. This finding
directly reflects the first research objective, namely to identify how teachers implement
multicultural pedagogy in classroom practice despite limited formal curricular support.

The teachers of SDS Eka Tjipta Kencana have a diversity of religions and cultures. This
diversity is marked by: the variety of religions practiced by the teachers (Islam, Catholicism,
and Christianity). There is also a diversity of cultures among the teachers of SDS Eka Tjipta
Kencana. The cultural diversity is indicated by the presence of: 4 teachers from Java (Javanese
ethnicity), 3 teachers from Kalimantan (Dayak and Banjar ethnicities), 2 from West Java
(Sundanese ethnicity), 2 from Sumatra (Malay and Batak ethnicities), and 2 from Sulawesi. The
diversity of students can be seen from the diversity of the ethnic backgrounds of the students'
parents. The parents of the students work in the palm oil plantations of the Kencana Marao
sector in Ketapang, West Kalimantan. Their jobs include palm oil harvesters, palm oil
caretakers, security guards, and administration staff of the Kencana Marao palm oil plantation.
The number of students at SDS Eka Tjipta is 261. The diversity and ethnic backgrounds of the
students are based on the diversity and ethnic groups of their parents, which include Javanese,
Bugis, Sundanese, Batak, Balinese, and Kalimantan. With this condition, it is necessary to
implement multicultural pedagogical learning based on cultural awareness. The implementation
of multicultural pedagogy can be seen in the Table 2.

Based on the multicultural pedagogical indicator of Knowledge Construction, which
materializes by knowing and comprehensively understanding the existing diversity. Teachers
cultivate appreciation for the diversity within students by organizing activities such as wearing
traditional clothes from their respective regions, playing games from various areas, and creating
unique works from different regions. The application of the knowledge construction dimension
in multicultural pedagogy in remote schools in Kalimantan is evident in the efforts of teachers
to integrate cultural diversity into learning activities.

Teachers actively build the classroom as an inclusive ecosystem that not only introduces
cultural facts but also celebrates students' cultural identities through concrete activities such as
wearing traditional clothing, playing traditional games from various regions, and creating
cultural works. These activities are not only ordinary activities but are aimed at being a real
representation of the efforts in constructing knowledge aimed at mutual understanding and
appreciating different customs and traditions. One teacher emphasized,

“I saw a very clear change. In the past, students tended to group themselves based on

ethnicity, but after multicultural activities, they began to mix and work together.”

(Teacher).

This statement reflects that multicultural activities do not merely serve as ceremonial
events but have transformative power in shaping students’ social interactions. The experience of
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cross-cultural collaboration helps dismantle invisible social boundaries that previously separated
students. It also confirms that pedagogical practices rooted in cultural awareness can foster
inclusivity, tolerance, and a sense of belonging among diverse learners.

Table 2. Impelentation of Culture-Based Multicultural Pedagogy

Variable Indicator Result
Pedagogic The  presence  of  education Teachers implement multicultural pedagogical
multicultural integration in the curriculum content in learning, for example, in the learning
(content integration) of Pancasila and Religion.
The construction of knowledge that The teacher fosters appreciation for the diversity
is realized by knowing and within students by organizing activities such as
comprehensively understanding the wearing traditional clothing from each region,
existing diversity playing games originating from various areas,
and creating typical works from different
regions
The reduction of prejudice that Teachers instill attitudes of tolerance and
arises from interactions among appreciation among people of different cultures
diversity in the field of education and religions
Equity pedagogy that provides equal The teacher treats all students fairly regardless
space and opportunities to every of their ethnic background
element that is the same
Empowering school culture The existence of cultural celebrations held at
school
Cultural The existence of knowledge about Both teachers and students understand the
Awareness culture diversity of cultures present in the school.

The presence of an attitude of
respecting and understanding culture

The creation of mutual respect among school
residents through diverse cultures

Able to care for and develop cultural

Able to care for and develop cultural heritage

heritage

Bandura explains that student learning is shaped by the interaction of behavior,
environment, and personal factors that together construct individual identity. Teachers act as
primary models whose practices are directly observed and imitated by students in both explicit
and implicit ways. When teachers engage with cultural diversity consciously, students develop a
sense of being valued and learn to respect differences in their daily interactions. This aligns with
evidence from SDS Eka Tjipta Kencana that shows multicultural pedagogy rooted in cultural
awareness has transformative effects on social relations. Such practices break down invisible
barriers among students and cultivate inclusivity and belonging in the classroom environment
(Warini et al., 2023).

Teachers’ organization of cultural activities, such as traditional clothing days, regional
games, and cultural craft projects, reflects how pedagogy can move beyond factual teaching into
the realm of identity celebration. These activities support inclusivity by enhancing empathy,
tolerance, and cooperation across diverse groups (Yetti et al., 2023). However, their strong
emphasis on the celebratory dimension raises concerns about remaining superficial without
fostering critical reflection. Studies stress that sustainable multicultural pedagogy requires
integration into curriculum and structured intercultural dialogue rather than being confined to
occasional cultural events (Abacioglu et al., 2023; Bailey & Gruber, 2024). This shows that the
Kalimantan model is promising but requires reinforcement through reflective and critical
practices.

The reliance on teacher agency in the Kalimantan case underscores both the strengths and
limitations of bottom-up multicultural pedagogy. On one hand, teachers’ initiatives successfully
foster solidarity and reduce prejudice among students. On the other hand, the absence of
systemic curricular support risks making these efforts dependent on individual motivation rather
than institutional commitment. Research in other contexts demonstrates that combining teacher-
led experiential activities with digital and community-based intercultural encounters can enrich
awareness by addressing issues of equity and representation (Basman & Bayram, 2024; Qadafi
et al.,, 2024). Therefore, the implication is that hybrid approaches are needed to integrate
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experiential, curricular, and digital strategies, ensuring that diversity is not only celebrated but
also critically understood as a foundation for social justice (Zorba, 2020).

Transformation of Cultural Awareness and Its Implications for Multicultural Pedagogy

Bandura explains that student learning is shaped by behavior, environment, and personal
factors that together build individual identity (Warini et al., 2023). Teachers thus become
important models whose attitudes and practices are observed and imitated by students through
direct and observational learning. When teachers engage with cultural diversity consciously,
students feel valued and learn to appreciate differences in their own environment.
Reinforcement is needed so that these behaviors do not fade but become lasting dispositions
toward tolerance and inclusion. This dynamic is illustrated in Figure 1, which shows the flow
from individual diversity to cultural awareness and cultural diversity, culminating in
multicultural pedagogy. The Figure 1 reflects that diversity, when recognized and nurtured, can
be transformed into a pedagogical force that fosters equality, inclusion, and social justice in
schools.

Individual Diversity

| J | )
L J

Figure 1. Pattern of Cultural Awareness Flow

The diversity of individuals leads to cultural diversity, which requires a pedagogical
process based on multicultural awareness to achieve awareness of cultural diversity. According
to Barry and Susan, cultural awareness can be divided into several levels that help someone
understand and appreciate cultural differences. This approach remains surface level if it is not
accompanied by critical reflection on how history, power, and cultural representation are framed
in the learning process. The goal is for all cultures to be given equal space, so that there is no
term for the majority that dominates while minorities are merely seen as exotic additions.

This highlights the importance of deepening knowledge-construction approaches so that
differences are not only celebrated but also understood within their broader social dynamics.
Teachers act as facilitators of intercultural dialogue rather than mere cultural curators, guiding
students to critically reflect on diversity. The practices observed in this school illustrate an early
form of authentic multicultural pedagogy, though they still require reinforcement in reflective
and critical dimensions. These aspects are essential to achieve a more systematic transformation
of cultural awareness. The conceptual link between cultural awareness and multicultural
pedagogy is illustrated in Figure 2, which shows how these elements interact to form a coherent
pedagogical model.

Figure 2 illustrates the documentation of activities carried out at SDS Eka Cipta Kencana,
where teachers and students were directly involved in multicultural-based pedagogy training.
The figure reflects how the program was not limited to theoretical sessions but was also realized
through practical mentoring, workshops, and intercultural learning activities within the school
environment. Teachers participated in intensive training designed to strengthen their
pedagogical awareness, while students engaged in collaborative activities that highlighted
respect for cultural, ethnic, and linguistic diversity. The documentation shows that these
experiences fostered a shared space where cultural awareness was transformed into concrete
pedagogical practices. Ultimately, Figure 2 demonstrates how cultural awareness, when
integrated into school programs, becomes the foundation for authentic multicultural pedagogy
that values equality, inclusion, and mutual respect.
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Fguré 2. Multicultural Pedagogical Based on Cultural arenesé A

At SDS Eka Tjipta Kencana, multicultural pedagogy is largely driven by teachers’
initiatives rather than formal curriculum integration. Teachers play a central role in
contextualizing lessons with students’ ethnic and cultural backgrounds through traditional
games, cultural attire, and collaborative projects. Such practices have been effective in reducing
prejudice and fostering inclusivity, consistent with studies emphasizing the importance of
teachers’ personal readiness in implementing culturally responsive pedagogy (Zorba, 2020).
Yet, when compared to contexts where multiculturalism is already embedded in the curriculum
(Abacioglu et al., 2023), the Kalimantan case reflects a reliance on individual teacher agency,
which may limit sustainability and replication across schools.

The process of cultural awareness observed in this school also unfolds in stages,
beginning with recognition of cultural origins, moving toward celebration of diversity, and
extending to the preservation of cultural heritage. This trajectory resonates with studies on
intercultural sensitivity, which show that awareness develops progressively through lived
experiences and social interactions (Uyun & Warsah, 2022). However, practices in Kalimantan
tend to emphasize celebratory dimensions, in contrast to research that stresses the importance of
critical reflection in deconstructing stereotypes and power relations during intercultural
encounters (Bailey & Gruber, 2024). This suggests that while celebration strengthens solidarity,
it risks remaining at a superficial level if not accompanied by deeper reflection.

Student solidarity and the reduction of stereotyping emerge as tangible outcomes of
cultural awareness—based pedagogy in this setting. This aligns with arguments that early
exposure to cultural practices, such as dance and local arts, effectively nurtures inclusivity from
a young age (Yetti et al., 2023). On the other hand, evidence from community-based digital
interventions shows that intercultural dialogue facilitated online can cultivate equally strong,
and sometimes more critical, awareness across diverse groups (Wu & Miller, 2021).
Juxtaposing these approaches demonstrates that while the Kalimantan model offers a strong
foundation for inclusivity, it could be enriched through reflective practices and hybrid methods
that combine experiential, curricular, and digital elements, ultimately advancing cultural
awareness toward more critical consciousness.

Based on the image above, the teaching and learning process at SDS Eka Cipta Kencana
from data obtained in the classroom and interviews with teachers and students shows that
multicultural pedagogical practices in the hinterland school of Kalimantan have begun to be
implemented. It is evident that teachers and students always demonstrate solidarity and mutual
respect even though they come from diverse ethnic backgrounds. With the implementation of
multicultural learning, students are provided with understanding and direct practice to observe
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cultural, racial, ethnic, and religious differences. Cultural awareness-based multicultural
learning practices foster cultural awareness in each individual. The school community
understands and accepts this diversity very well. This research helps the teachers of SDS Eka
Cipta Kencana to understand, implement, and evaluate multicultural pedagogy among students.

“The most significant change is the reduction of stereotypes among students. They are
now more open to listening to stories from friends of different cultural backgrounds.”
(Teacher)

“My students are now more active in celebrating cross-cultural events. They not only
participate, but also show pride when introducing their own cultural traditions.”
(Principal)

These statements demonstrate that the implementation of multicultural pedagogy has not
only fostered tolerance but also built students’ confidence in representing their own cultural
identity in a diverse environment.

Based on the results of an analysis of 13 teachers and 261 students of SDS Eka Cipta
Kencana regarding Multicultural Education, there are several aspects that contribute to the
success of multicultural learning, namely: 1) The role of teachers in multicultural education 2)
Cultural awareness of students and teachers 3) Practices of tolerance in everyday life 4)
Multicultural mentoring. These aspects are key to the success of multicultural learning;
fulfilling these aspects indicates an appreciation for differences as a national asset and
recognition that every culture can grow and strengthen each other. At SDS Eka Cipta Kencana,
the researcher provides a real contribution in helping teachers to normalize multicultural
education. Equity pedagogy provides equal space and opportunities to every element, reducing
prejudice that arises from interactions among diversity in educational culture. As a result,
teachers instill a sense of tolerance and appreciation for different cultures and religions.
Teachers treat all students fairly regardless of their ethnic backgrounds. Both teachers and
students understand the cultural diversity present in the school.

SDS Eka Cipta Kencana consists of teachers and students from diverse ethnic groups.
The school community understands and embraces this diversity very well. This research aims to
assist teachers at SDS Eka Cipta Kencana in understanding, applying, and evaluating
multicultural pedagogy for their students.

The first step taken is problem identification. In identifying the target community,
researchers read and observe the target community through websites or news available on the
internet. After that, in April 2024, the researchers held a Zoom meeting with the principal and
teachers of SDS Eka Tjipta Kencana Marao Ketapang. The researchers conducted a needs
analysis to understand the main problems. In this section, researchers performed an analysis
based on the results of the Zoom meeting regarding problem identification. The diversity and
ethnic backgrounds of the students are based on the diversity and ethnic backgrounds of their
parents, including Javanese, Bugis, Sundanese, Batak, Balinese, and people from Kalimantan.
Based on the analysis conducted, it is necessary for teachers to have good abilities in delivering
lessons to students from diverse ethnic backgrounds.

Therefore, training and support for teachers in understanding and practicing multicultural
pedagogy in schools is urgently needed. As stated by Barry Tomalin, cultural awareness can be
developed gradually through four levels: 1) elementary cultural awareness, 2) lower-
intermediate cultural awareness, 3) intermediate cultural awareness, and 4) advanced cultural
awareness (Tomalin & Stempleski, 1993). In this study, the indicators of cultural awareness
emerged directly from field findings, reflecting the cultural backgrounds, daily practices, and
experiences of teachers and students. The results show how awareness begins with recognition
of cultural origins, progresses to respect for differences, and develops further through cultural
celebrations. At the most advanced stage, this awareness is demonstrated by efforts to preserve
and nurture cultural heritage. These layered findings provide a clear picture of how multicultural
pedagogy gradually takes shape in the school context (see Table 3).
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Table 3. Mapping of Cultural Awereness

No  Stages Explanation
1 Elementary Cultural Cultural and Religious Background: 4 teachers are from Java
Awareness (Javanese), 3 teachers are from Kalimantan (Dayak and

Banjar), 2 are from West Java (Sundanese), 2 are from
Sumatra (Malay and Batak), and 2 are from Sulawesi.

2 Lower-intermediate  Cultural Awareness of cultural differences includes: language,
Awareness customs. The creation of mutual respect among school
members with diverse cultures.
3 Intermediate Cultural Cultural celebrations include: wearing traditional clothes
Awareness
4 Advanced Cultural Awareness Caring for and developing cultural heritage

After identifying the target community and analyzing its needs, the next step is to form a
research team consisting of 1 leader and 2 members. The leader is responsible for creating the
concept and preparing the research proposal, while the members assist the leader, both in
planning and implementation. The team from the community consists of 1 head of SDS Eka
Tjipta Kencana and one teacher. The task of the community team is to gather the issues present
in the community and then collaborate with the leader to identify the problems. After
determining the issues in the field, the researchers plan the form of community service to be
carried out. The researchers set clear goals that align with the community's objectives. The
formulated goals are 1) Socialization regarding multicultural-based pedagogy with a cultural
awareness model; 2) Teachers' practice of implementing multicultural-based pedagogy with a
cultural awareness model in teaching; and 3) Evaluation of the implementation of multicultural-
based pedagogy with a cultural awareness model.

The research team created and developed a suitable research methodology. This research
methodology employs Community Based Research (CBR) and also uses a module in the
implementation of the research as a guide in understanding and practicing Multicultural
Pedagogy Based on Cultural Awareness. In the preparation of the action plan, the research team
produced a guidebook in the form of a module. This module contains basic knowledge of
multicultural pedagogy with a cultural awareness model as well as learning activities with a
cultural awareness model. The module includes material on multicultural pedagogy with a
cultural awareness model and consists of learning activities based on the cultural awareness
model, including: cross-cultural introduction, Understanding Cultural Diversity, Cultural
Vocabulary, In My Country (Culture in my country), Let's Create, Cultural Activities,
Examining Cultural Behavior, and Fun Facts about the tribes in Indonesia.

The implementation of the research activities is carried out according to the previously set
schedule and using a guide in the form of a multicultural pedagogical module with a Cultural
Awareness Model. The execution of these activities is conducted according to the action plan
that has been prepared. The activities consist of socialization of multicultural pedagogy to
teachers, distribution of modules, implementation of multicultural pedagogical learning using
the cultural awareness model, and evaluation. The researcher collected data using interview,
observation, and questionnaire instruments. Based on the interview results, it is known that
teachers have integrated multicultural education into the learning curriculum. Teachers use
visual media in the form of videos showcasing dances, traditional clothing, or rituals from
various regions. Alternatively, discussions and sharing of experiences can also be conducted
among children from different ethnic backgrounds.

The teacher presents various customs through videos, sings regional songs, and wears
traditional clothing. The strategy used by the teacher involves group games and discussions. As
stated by Dike & Parida (2024). awareness of multiculturalism will grow in an environment
where teachers have an open perspective. The teachers at SDS Eka Cipta Kencana are very open
to the differences among students, and they facilitate all existing differences. Every student,
regardless of their ethnic background, is treated equally. The teacher has implemented
multicultural pedagogy in learning. This multicultural pedagogy shows appreciation for
differences and diversity as the wealth of the nation. This multicultural education helps to
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understand the realization of diversity that needs to be respected and valued according to human
dignity and worth (Sanabria et al., 2021).

Schools become a place where all values of goodness are taught (Birhan et al., 2021).
Multicultural education is very important to be implemented in schools to provide appreciation
and recognition that every culture can grow and strengthen each other. SDS Eka Cipta Kencana
is evidence that an environment that values multiculturalism can thrive in diversity. This
multicultural education can progress if all school stakeholders work together to fulfill every
student's rights fairly regardless of the existing ethnicities (Naz et al., 2023). At SDS Eka Cipta
Kencana, all teachers agree to fulfill every student's rights fairly and to give appreciation and
respect to every existing culture.

The results of this study indicate that teachers at SDS Eka Cipta Kencana are actively
involved in shaping students’ cultural awareness through context-based narratives and activities.
This aligns with research that highlights the decisive role of teachers in fostering inclusive and
anti-discriminatory practices in schools (Rachmadtullah & Syofyan, 2020). However, while
teachers in Kalimantan rely heavily on local culture and experiential activities, studies in
different contexts emphasize that intercultural sensitivity and awareness are also shaped by
external factors such as students’ prior interactions, environment, and cross-cultural courses
(Uyun & Warsah, 2022). This contrast suggests that the Kalimantan model is strongly teacher-
driven, while other contexts may benefit from student-led or curriculum-embedded multicultural
learning. Hence, the findings highlight the need for professional development that enables
teachers not only to celebrate diversity but also to cultivate reflective dialogues that address
deeper issues of equity and representation (Abacioglu et al., 2023).

Another point of reflection lies in the mode of delivery. At SDS Eka Cipta Kencana,
multicultural pedagogy is practiced mainly through face-to-face celebrations, games, and
performances. This is consistent with evidence that cultural experiences such as dance or art can
foster multicultural understanding in early childhood education (Yetti et al., 2023). By contrast,
in higher education contexts, digital and community-based models such as WeChat interactions
have been shown to build cultural awareness through sustained intercultural encounters beyond
the classroom (Mamat et al., 2022; Wu & Miller, 2021). The implication is that while the
Kalimantan case demonstrates the value of embodied and experiential pedagogy, integrating
reflective practices and digital platforms may enrich the model and extend its impact. Therefore,
the uniqueness of this study lies in its contribution to bridging culturally grounded, teacher-led
practices with broader models of multicultural pedagogy that emphasize critical reflection and
cross-contextual learning.

CONCLUSIONS AND SUGGESTIONS

This study demonstrates that teachers at SDS Eka Cipta Kencana have integrated
multicultural education into their classroom practices through culturally grounded strategies,
even in the absence of formal curricular mandates. By employing visual media, traditional
games, and cultural performances, teachers created an inclusive learning environment that
fostered solidarity among students from diverse ethnic backgrounds. These findings highlight
the agency of teachers as key drivers of multicultural pedagogy in underexplored contexts such
as plantation schools, offering empirical evidence that everyday pedagogical practices can
cultivate cultural awareness and inclusivity. In doing so, the study contributes not only to the
discourse on multicultural education but also provides a model that can inform practice in
similarly marginalized educational settings. At the same time, the study acknowledges its
limitations, particularly the small scale of participants and the reliance on individual teacher
initiatives, which raises questions about sustainability. Future efforts should focus on
embedding multicultural pedagogy into institutional frameworks, developing reflective modules
that move beyond celebratory practices, and incorporating digital platforms to broaden
intercultural engagement. Further research might explore hybrid approaches that combine
experiential, curriculum-based, and critical-dialogue strategies, ensuring that multicultural
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education evolves from surface-level celebration toward deeper critical consciousness and social
justice.
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