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self-confidence of students with special needs. The research method employed is
quantitative, with a Pre-Experimental One-Group Pretest—Posttest Design. In this design,
students are given a pretest to assess their self-confidence, followed by treatment through
INTERCULTURE media-based learning activities, and then a posttest to determine whether
there is a significant change after the intervention. Data collection was conducted using test
instruments to assess students’ self-confidence. Data analysis was conducted using the
Paired Sample t-Test and the N-Gain Test. The results of this analysis indicate a significant
improvement in the self-confidence of students with special needs after using the
INTERCULTURE media.
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INTRODUCTION

A nation's success in building its civilization and improving societal welfare is strongly
determined by the quality of its education. A country’s progress and welfare can be seen through
its education system (Fahrudin, 2019). Education is an individual need in the form of an effort to
humanize humans through learning activities between students and educators (Firdaus, 2019) .
Education is a right for every citizen. Under Law No. 20 of 2003, every citizen has the right to
obtain quality education, including those with physical, emotional, mental, or social disabilities,
who are entitled to pursue special education pathways (Lubis et al., 2023). Children with special
needs have the right to receive quality education supported by adequate facilities and
infrastructure. These facilities support children’s development, enabling effective learning
activities that cultivate an excellent generation (Andriani et al., 2024). According to Law No. 70
of 2009, inclusive schools provide opportunities for students with physical, mental, and social
limitations, as well as those with higher-than-average intelligence, to learn alongside regular
students in the same environment (Jauhari, 2019). This helps realize learning equality for children
with special needs (CSN).

Data from the Ministry of Education and Culture shows that the number of Inclusive
Education Providers (SPPPI) has reached 17,134 at the elementary school level, with
approximately 57,155 students with special needs (Hanifah et al., 2021). Through inclusive
schools, CSN can learn without fear of discrimination. However, discrimination still occurs in
inclusive schools through bullying (Tika Ribbany & Wahyudi, 2016; Kurniasih et al., 2020).
Bullying causes depression and leads to low self-confidence among CSN. This issue must be
addressed immediately because self-confidence is a primary requirement for an individual to be
accepted by others and is an essential aspect of one’s personality (Ghufron & Risnawita, 2010;
Ardianti & Wanabuliandari, 2022). Individuals who lack self-confidence are more likely to face
various problems, as confidence is a personality trait that enables individuals to actualize their
potential (Fahmi & Slamet, 2016; Rosidin et al., 2019). Building self-confidence requires
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opportunities and support from families and the environment (Ardianti et al., 2023). Many CSN
experience a crisis of self-confidence because they feel unable to keep up with the achievements
of other students. Moreover, CSN's low learning outcomes in inclusive classrooms are also due
to a lack of learning media that meet their needs. This becomes a serious challenge in sustaining
quality, inclusive education.

The results of observations conducted in several inclusive elementary schools in Kudus
Regency indicate that students with special needs experience challenges related to self-
confidence. These challenges are influenced by factors such as discrimination, bullying, limited
exposure to local culture, and inadequate facilities and infrastructure to support CSN.
Consequently, these conditions contribute to low levels of content comprehension, which, in turn,
lead to decreased self-confidence. Furthermore, CSN encounters difficulties in achieving optimal
learning outcomes due to the limited availability of instructional media that align with their
learning characteristics. The utilization of instructional media in classroom settings has been
shown to enhance student engagement and participation during learning activities (Putri, 2023).
However, conventional media commonly used in regular classrooms are often insufficient in
addressing the learning needs of CSN, who require visual, contextual, and interactive approaches.
As a result, CSN tend to become passive, experience learning delays, and gradually lose
confidence in the learning process.

In this study, the instructional media employed incorporate video, audio, and elements of
local culture. Media that integrate local cultural wisdom have been found to enhance students’
learning motivation, deepen their understanding of the material, foster cultural values, and
strengthen local identity (Gunawan et al., 2024). Additionally, local wisdom-based learning is
considered an effective strategy for shaping students’ character while reinforcing cultural identity
(Purwani & Mustikasari, 2024). Moreover, the use of interactive multimedia grounded in local
wisdom not only improves learning outcomes but also increases students’ motivation, interest,
and engagement in the learning process (Rusfriyanti & Rondli, 2023). The use of instructional
media can optimally integrate elements of local culture without compromising alignment with the
curriculum and pedagogical quality, thereby fostering students’ critical, creative, and independent
thinking skills and enhancing their self-confidence (Oktavianti et al., 2026). Furthermore,
improvements in students’ self-confidence and comprehension can be achieved through culturally
responsive approaches, as these are closely related to students’ lived experiences (Ardianti et al.,
2019). Therefore, an appropriate problem-solving approach is required to enhance CSN's self-
confidence, namely through the development of an Interactive Educational Game Media Based
on Ethnic Culture (INTERCULTURE). This media is specifically designed as an interactive
educational tool that integrates local cultural values, enabling CSN to learn in an engaging,
accessible, and contextually relevant manner aligned with their daily experiences.

Given CSN's low self-confidence, an appropriate solution is needed through
INTERCULTURE media. This media is designed as an educational adventure game that
integrates local cultural values and character-building elements related to self-confidence. In the
game, the main character is portrayed as a child who often experiences bullying and lacks
confidence. A series of adventures within the game helps build the character’s self-confidence.
Each adventure is presented across seven levels, each containing missions to improve self-
confidence, educational questions about local culture, and challenges that represent psychological
and social barriers. To make it more engaging and suitable for CSN, the game includes audio-
visual features, interactive instructions, and a reward system or verbal praise after completing
missions. Students’ progress and achievements in each level provide positive experiences that
encourage confidence. Teachers also have access to monitor students’ development through
comment and assessment features, ensuring optimal pedagogical interaction within an inclusive
setting. This media also serves as a tool to teach cultural values in an enjoyable, meaningful, and
contextual way. It is hoped that this interactive culture-based adventure game will serve as an
adaptive solution to these challenges.

The strength of this study lies in the implementation of INTERCULTURE, an educational
game media-based on local culture, designed to support CSN's learning process in an enjoyable
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manner that enhances their self-confidence. INTERCULTURE offers a learning experience
distinct from conventional media, combining humanistic, contextual, and participatory
approaches aligned with CSN's characteristics. Using local cultural strengths in the learning
content can help students understand the material more concretely (Ardianti & Raida, 2022). The
findings of this study show that improving self-confidence through INTERCULTURE enhances
CSN learning outcomes. INTERCULTURE not only serves as an adaptive learning medium but
also functions as a strategic instrument for fostering inclusive human advancement.

RESEARCH METHODS

This study employed a quantitative approach to test predetermined hypotheses within a
specific population and sample, utilizing research instruments for data collection and quantitative
methods for data analysis (Sugiyono, 2019). A pre-experimental one-group pretest—posttest
design was adopted to examine the effectiveness of the INTERCULTURE media in improving
both learning outcomes and self-confidence among students with special needs (CSN).

The study was conducted over a six-month period, from July to November 2025. The
population comprised all students with special needs enrolled in inclusive elementary schools.
The sample consisted of students with special needs at SD 1 Rendeng, Kudus Regency, Indonesia,
one of the institutions implementing inclusive education. A saturated sampling technique was
employed, with the following inclusion criteria: (1) students are administratively identified as
having special needs, (2) able to participate in learning activities with assistance, and (3) willing
to participate in all stages of the study, including the pretest, treatment, and posttest.

The research procedure was systematically and structurally implemented to ensure the
achievement of the study objectives. The process began with problem identification through field
observations and communication with teachers in inclusive elementary schools. This stage aimed
to identify key issues, particularly those related to low learning outcomes and self-confidence
among students with special needs. Subsequently, a literature review and further observations
were conducted to strengthen the theoretical foundation and to align the instructional media
design with students’ needs and contextual conditions.

In the subsequent stage, the researcher developed and validated the research instruments,
consisting of a learning outcomes test and a self-confidence questionnaire. These instruments
were constructed based on relevant indicators and validated by experts in educational media,
subject matter, and inclusive education to ensure their validity and reliability. Following
validation, a pretest was administered to assess students’ baseline abilities prior to the
intervention.

The treatment phase involved implementing the INTERCULTURE media within the
instructional process. The media was designed as a culture-based educational game with multiple
levels, incorporating self-confidence enhancement tasks and audiovisual features tailored to the
characteristics of students with special needs. A posttest was subsequently administered to
evaluate improvements in learning outcomes and changes in students’ self-confidence following
the intervention. The collected data were analyzed using a paired-samples t-test to determine the
statistical significance of differences between pretest and posttest scores.

The findings were interpreted with reference to relevant theories and previous studies,
supported by observational data obtained during the learning process. The final stage of the study
involved drawing conclusions and formulating recommendations for implementing
INTERCULTURE media in inclusive education settings. All stages of the study were conducted
with an emphasis on inclusivity, participation, and adaptability to students with special needs'
learning characteristics. This study is expected to contribute to improving learning outcomes and
strengthening students’ self-confidence in inclusive educational contexts.

RESULTS AND DISCUSSION

This study involved a population consisting of all students with special needs (CSN) in the
inclusive elementary school environment. The research subjects were CSN enrolled at SD 1
Rendeng, Kudus Regency, in the 2025/2026 academic year, which is one of the schools
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implementing inclusive education. The subjects were selected using saturated sampling, with the
following criteria: (1) students are administratively categorized as CSN, (2) able to participate in
learning activities with assistance, and (3) willing to take part in all stages of the pretest, treatment,
and posttest. The pretest and posttest questions given to CSN at SD 1 Rendeng aimed to measure
their self-confidence before and after the implementation of Interculture. The pretest and posttest
self-confidence scores of CSN at SD 1 Rendeng are presented in Table 1.

Table 1. Recapitulation of Pretest and Posttest Self-Confidence Scores
of CSN at SD 1 Rendeng

Data Size Pretest Posttest
Number of Data Points 37 37
Total Scores 1.145 1.482
Average 30,94 40,05
Lowest Score 22 34
Highest Score 38 48

Based on the data presented in Table 1, the pretest and posttest scores for self-confidence
of students with special needs (CSN) at SD 1 Rendeng indicate improvement from pretest to
posttest, as evidenced by the highest and lowest scores. The number of participants in both the
pretest and posttest was 37 students. In the pretest, the total score was 1.145, with amean of 30.94,
a minimum of 22, and a maximum of 38. Meanwhile, in the posttest, the total score was 1.428,
with a mean of 40.05, a minimum of 34, and a maximum of 48. These findings demonstrate an
increase in both the minimum and maximum scores, indicating an overall improvement in
students’ self-confidence following the intervention. Furthermore, the mean posttest score is
higher than the mean pretest score, with an increase of 9,11 points. Therefore, it can be concluded
that there is a difference between the mean pretest and posttest scores.

The pretest and posttest self-confidence scores were tested for normality to determine
whether the data were normally distributed, as required for hypothesis testing. The results of the
normality test are presented in Table 2.

Table 2. Normality Test Results of CSN Self-Confidence Scores

Kolmogorov-Smirnov* Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
Pretest .168 37 .010 951 37 .108
Posttest .095 37 200" 977 37 618

a. Lilliefors Significance Correction

Based on Table 2, the results of the normality tests using the Kolmogorov—Smirnov and
Shapiro—Wilk tests indicate the following: For the pretest data on the self-confidence of students
with special needs, the Kolmogorov—Smirnov significance value is 0.010 (< 0.05), suggesting
that the data are not normally distributed. However, the Shapiro—Wilk test yields a significance
value of 0.108 (> 0.05), indicating that the data are normally distributed. Given that the sample
size in this study is 37 students (n < 50), the Shapiro—Wilk test is more appropriate for
interpretation; therefore, the pretest data can be considered normally distributed. Furthermore, for
the posttest data, the Kolmogorov—Smirnov p-value is 0.200 (> 0.05), and the Shapiro—Wilk p-
value is 0.618 (> 0.05), both indicating that the data are normally distributed. Based on these
results, it can be concluded that both the pretest and posttest data are normally distributed, thereby
satisfying the assumptions required for hypothesis testing using parametric statistical methods.

Hypothesis testing is conducted to determine whether the proposed hypothesis is accepted
or rejected. The Paired Sample t-Test was performed on the pretest and posttest self-confidence
scores of CSN at SD 1 Rendeng. This test was carried out to examine whether there is a difference
in the mean pretest and posttest scores following the implementation of INTERCULTURE to
improve CSN's self-confidence at SD 1 Rendeng. The Paired Sample t-Test in this study was
conducted using SPSS version 26, and the output results are presented in Table 3.
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Table 3. Paired Sample t-Test Output of CSN Self-Confidence Scores
95% Confidence
Interval of the

Std. Std. Error Difference
Mean Deviation  Mean Lower Upper t df Sig. (2-tailed)
Pair 1 Pretest— -9.108 4.189 .689 -10.505 -7.712 -13.227 36 .000

Posttest

Based on Table 3, the results of the paired-samples t-test indicate that the mean difference
between pretest and posttest scores is -9.108, with a standard deviation of 4.189 and a standard
error of the mean of 0.689. The 95% confidence interval for the difference is -10.505 to -7.712.
The obtained t-value is -13.227 with 36 degrees of freedom (df), and the significance value (Sig.
2-tailed) is 0.000 (< 0.05). This indicates a statistically significant difference between the pretest
and posttest scores. Therefore, it can be concluded that students with special needs (CSN) show
a significant improvement in self-confidence after the intervention.

Based on the t-test results, there is a significant difference in CSN's self-confidence before
and after the treatment. Furthermore, the N-Gain test for self-confidence was used to examine
improvement in pretest and posttest scores following the implementation of INTERCULTURE
for CSN at SD 1 Rendeng.

The N-Gain analysis was conducted to test the second hypothesis, namely, the
improvement in CSN's self-confidence at SD 1 Rendeng following the implementation of
INTERCULTURE. The data used in this analysis were the pretest and posttest self-confidence
scores of CSN at SD 1 Rendeng. The N-Gain test in this study was conducted using SPSS version
26, and the output results are presented in Table 4.

Table 4. N-Gain Output Results for CSN Self-Confidence
N  Minimum Maximum Mean Std. Deviation

NGain_Skor 37 15 .83 4310 18564
Valid N (listwise) 37

Based on Table 4, the results of the analysis of the improvement in pretest and posttest
scores in self-confidence for students with special needs (CSN) at SD 1 Rendeng, involving 37
students, show that the minimum value is 0,15 and the maximum is 0,83. The mean N-Gain score
is 0,43, with a standard deviation of 0,18564. According to the N-Gain criteria, a score of 0,43 (<
0,7) falls into the moderate category. Therefore, it can be concluded that an N-Gain score of 0,43
can be considered effective. Overall, this study indicates that the treatment provided is sufficiently
effective in improving students’ learning outcomes.

In this study, the implementation of the Interactive Educational Game Media Based on
Ethnic Culture (INTERCULTURE) improved students’ self-confidence compared with their pre-
treatment scores. The INTERCULTURE game media, through a local cultural approach, provides
materials and questions related to inclusive education for children with special needs and features
six levels of adventure activities across various locations in Kudus. The INTERCULTURE game
features visual and audio elements that make the learning experience enjoyable and meaningful,
especially as it introduces students to local Kudus culture. The game displays various elements of
local culture, including Kudus traditions, traditional foods, local fruits, and iconic buildings. The
INTERCULTURE game is an attractive medium for students because, in addition to presenting
elements of local culture, it offers a challenging structure that requires students to complete one
level before moving on to the next. Students’ confidence increases when they face challenges and
complete them within their own abilities (Hadawiya & Wijiastuti, 2024; Putri & Palupi, n.d.).
Students’ self-confidence influences their learning outcomes, and conversely, learning outcomes
also impact students’ self-confidence (Hidayati et al., 2022). Learning outcomes will improve
when students’ self-confidence increases (Indriani et al., 2025). The level of self-confidence and
learning outcomes can be influenced by the use of interactive media as a supporting tool in the
teaching and learning process between teachers and students (Mudiana et al., 2022; Ariffah &
Rusnilawati, 2023; Ijirana et al., 2024). The learning model that utilizes interactive media is
effective in improving students' academic achievement, self-confidence, and motivation in
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learning activities (Hung et al., 2014).

This study demonstrates that using the INTERCULTURE game media can improve CSN's
learning outcomes and self-confidence by presenting distinctive elements of Kudus local culture.
The use of local culture, which is familiar to students, can increase their self-confidence (Ardianti
et al., 2019). Learning media based on local wisdom can serve as an effort to preserve Indonesian
culture, including local cultures surrounding students (Widyaputri & Agustika, 2021). Interactive
technology that incorporates local cultural elements can promote cultural awareness, preserve
cultural heritage, and foster students’ interest in learning, ultimately affecting their academic
performance (Andira & Akbar, 2025). Learning materials grounded in local culture also offer an
alternative way to understand the content by providing students with firsthand experiences of the
culture in their environment (Meilana & Aslam, 2022). Digital technology that draws on local
wisdom can foster more meaningful learning and help students learn independently
(Wanabuliandari & Purwaningrum, 2018). Therefore, the INTERCULTURE game media can
positively influence learning outcomes, self-confidence, and cultural awareness by embedding
elements of Kudus local culture.

Based on the explanation above, the results indicate that there was a change in the average
self-confidence scores of CSN at SD 1 Rendeng before and after the implementation of the pre-
experimental one-group pretest—posttest design using the INTERCULTURE game media. The
Paired-Samples t-Test was used to test the hypothesis by examining differences in pretest and
posttest scores after the implementation of INTERCULTURE, using SPSS version 26, with the
results shown in Table 3. The test results were significant, as indicated by the Sig. (2-tailed) value
of 0.000 < 0.05, meaning Ho was rejected and H; was accepted, demonstrating a significant
difference between the pretest and posttest self-confidence scores. This confirms that students’
self-confidence changed before and after the treatment.

Furthermore, the improvement in students’ self-confidence was evident in the N-Gain
score, calculated after the one-group pretest—posttest design using the INTERCULTURE media,
as shown in Table 4. The N-Gain value of 0.43 falls within the moderate category, indicating an
improvement in both learning outcomes and self-confidence after the intervention. Based on the
results of both the Paired Sample t-Test and the N-Gain analysis, this study successfully improved
CSN's self-confidence through a pre-experimental one-group pretest—posttest design using the
INTERCULTURE game media based on Kudus local culture.

CONCLUSIONS AND SUGGESTIONS

Based on observations and data analysis, this study demonstrates that the implementation
of the Interactive Educational Game Media Based on Ethnic Culture (INTERCULTURE) is
effective in improving the self-confidence of students with special needs at SD 1 Rendeng, Kudus
Regency. Using a Pre-Experimental One Group Pretest-Posttest design, a significant increase in
students’ self-confidence scores was observed after the intervention using the INTERCULTURE
media. The results of the Paired Sample t-Test and N-Gain analyses confirm that the observed
changes indicate a real impact of using the INTERCULTURE learning media. Thus, the
INTERCULTURE media can serve as a relevant and potential alternative to support the
development of self-confidence among students with special needs in the learning process. This
research also opens opportunities for the development of similar media and their application in
broader inclusive education contexts, particularly in Kudus Regency.

REFERENCES

Andira, A., & Akbar, Z. (2025). Membumikan kearifan lokal dalam bahan ajar: strategi inovatif
meningkatkan minat belajar siswa madrasah ibtidaiyah. Didaktika Dwija Indria, 13(2).
https://doi.org/10.20961/ddi.v13i2.101524

Andriani, O., Saputra, D. A., Sulistyo, K. T., & Sari, L. N. (2024). Sarana Dan Prasarana
(Fasilitas) Pendidikan Bagi Anak-Anak Berkebutuhan Khusus. Inspirasi Dunia: Jurnal
Riset Pendidikan Dan Bahasa, 3(1). https://doi.org/10.58192/insdun.v3il.1791

Ardianti, S. D., & Raida, S. A. (2022). The effect of project based learning with ethnoscience

Copyright (c) 2026 Nur Mahardika, Sekar Dwi Ardianti, Savitri Wanabuliandari, Mahardika Supratiwi,
Priyono. This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License.
334



http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/
https://doi.org/10.20961/ddi.v13i2.101524
https://doi.org/10.58192/insdun.v3i1.1791

Nur Mahardika, Sekar Dwi Ardianti, Savitri Wanabuliandari, Mahardika Supratiwi, Priyono
Implementing Interculture to Improve Self-Confidence of Children with Special Needs
Prima Magistra: Jurnal Ilmiah Kependidikan Volume 7, Number 2, April 2026, pp 329-336

approach on science conceptual understanding. Journal of Innovation in Educational and
Cultural Research, 3(2), 207-214. https://doi.org/10.46843/jiecr.v3i2.89

Ardianti, S. D., & Wanabuliandari, S. (2022). Confidence Worksheet Berbasis Ethno-
Edutainment Untuk Meningkatkan Kepercayaan Diri Siswa Slow Learner. ELSE
(Elementary School Education Journal): Jurnal Pendidikan Dan Pembelajaran Sekolah
Dasar, 6(1), 92. https://doi.org/10.30651/else.v6il.7743

Ardianti, S. D., Wanabuliandari, S., Gunarhadi, & Rejekiningsih, T. (2023). E-Confidence
Module Design Based On Ethno-Edutainment For Slow Learner Students. AIP Conference
Proceedings, 2588(1). https://doi.org/10.1063/5.0112086

Ardianti, S. D., Wanabuliandari, S., Saptono, S., & Alimah, S. (2019). A Needs Assessment Of
Edutainment Module With Ethnoscience Approach Oriented To The Love Of The Country.
Jurnal Pendidikan IPA Indonesia, 8(2), 153—161. https://doi.org/10.15294/jpii.v8i2.13285

Ariffah, E. Y. N., & Rusnilawati. (2023). The Effect of Realistic Mathematics Education
Approach Assisted by Interactive Multimedia Articulate Storyline on Reasoning Ability
and Self Confidence. Jurnal Imiah Pendidikan Dan Pembelajaran, 7(1), 1-9.
https://doi.org/10.23887/jipp.v7i1.58200

Fahmi, N. N., & Slamet. (2016). Layanan Konseling Kelompok Dalam Meningkatkan Rasa
Percaya Diri Siswa. Jurnal Hisbah, 13(1), 69-84.
https://doi.org/10.14421/hisbah.2016.132-05

Fahrudin, F. (2019). Implementasi Pendidikan Karakter dalam Pembiasaan Membaca dan Tahfidz
Al- Qur’an Surat Pendek Pilihan (Studi di SDN Mandalawangi 2, Sirnagalih 2 dan
Curuglemo 3 Kec. Mandalawangi Pandeglang). UIN SMH BANTEN, 2504, 1-9.
https://repository.uinbanten.ac.id/3908

Firdaus, S. T. (2019). Relevansi Pendidikan Multikultural Terhadap Deradikalisasi Dalam
Perspektif Pendidikan Islam. http://etheses.iainponorogo.ac.id/6554

Ghufron, M. N., & Risnawita, R. S. (2010). Teori-teori Psikologis (p. 202).
https://repository.iainkediri.ac.id/584/1/TEORI-TEORI PSIKOLOGI.pdf

Gunawan, H., Andini, S., & Agustina, R. (2024). Analisis Media Pembelajaran Bahasa Indonesia
Berbasis Kearifan Lokal Pada Pembelajaran Berdirerensiasi Dalam Kurikulum Merdeka.
JKDB: Jurnal Konservasi dan Budaya, 1(2), 111-119.
https://ojs.unigal.ac.id/index.php/jkdb/article/view/4704

Hadawiya, R., & Wijiastuti, A. (2024). Membangun rasa percaya diri peserta didik autis melalui
teknik shaping. Jurnal Pendidikan Khusus, 19(02), 1-8.
https://ejournal.unesa.ac.id/index.php/jurnal-pendidikan-khusus/article/view/63149

Hanifah, D. S., Haer, A. B., Widuri, S., & Santoso, M. B. (2021). Tantangan Anak Berkebutuhan
Khusus (ABK) dalam menjalani pendidikan inklusi di tingkat sekolah dasar. Jurnal
Penelitian Dan  Pengabdian Kepada Masyarakat (JPPM), 2(3), 473-483.
https://doi.org/10.24198/jppm.v2i3.37833

Hidayati, S., Safitri, C., Muslimah, & Mahmudah, 1. (2022). Dampak kepercayaan diri terhadap
prestasi siswa berkebutuhan khusus tunarungu. A/-Mudarris : Jurnal llmiah Pendidikan
Islam, 5(1), 99—109. https://doi.org/10.23971/mdr.v511.5900

Hung, C., Huang, 1., & Hwang, H. G. (2014). Effects of digital game-based learning on students’
self efficacy, motivation, anxiety, and achievements in learning mathematics. 1, 151-166.
https://doi.org/10.1007/s40692-014-0008-8

Ijirana, Auliya, A. R., & Rumondor, P. (2024). Upaya Meningkatkan Kepercayaan Diri Dan
Hasil Belajarbahasa Indonesia Melalui Model Problem Based Learning Danmedia
Interaktif Pada  Siswa  Kelas libsd  Negeri  Model Terpadu  Madani.
https://doi.org/10.23969/jp.v913.18544

Indriani, N., Sunanto, L., & Hadiansah, D. (2025). Upaya Meningkatkan Hasil Belajar Dan Rasa
Percaya Diri Siswa Melalui Metode Role Playingpada Pembelajaran Bahasa Indonesia Di
Kelas V Sekolah Dasar. https://journal.unpas.ac.id/index.php/pendas/article/view/33454

Jauhari, M. N. (2019). Pelaksanaan Cooperative Learning Model pada Mata Kuliah Media
Pembelajaran ABK Bagi Mahasiswa Berkebutuhan Khusus Prodi Pendidikan Khusus FKIP

@ @ Copyright (c) 2026 Nur Mahardika, Sekar Dwi Ardianti, Savitri Wanabuliandari, Mahardika Supratiwi,
i Priyono. This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License.
Al 335



http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/
https://doi.org/10.46843/jiecr.v3i2.89
https://doi.org/10.30651/else.v6i1.7743
https://doi.org/10.1063/5.0112086
https://doi.org/10.15294/jpii.v8i2.13285
https://doi.org/10.23887/jipp.v7i1.58200
https://doi.org/10.14421/hisbah.2016.132-05
https://repository.uinbanten.ac.id/3908
https://repository.iainkediri.ac.id/584/1/TEORI-TEORI%20PSIKOLOGI.pdf
https://ojs.unigal.ac.id/index.php/jkdb/article/view/4704
https://ejournal.unesa.ac.id/index.php/jurnal-pendidikan-khusus/article/view/63149
https://doi.org/10.24198/jppm.v2i3.37833
https://doi.org/10.23971/mdr.v5i1.5900
https://doi.org/10.1007/s40692-014-0008-8
https://doi.org/10.23969/jp.v9i3.18544
https://journal.unpas.ac.id/index.php/pendas/article/view/33454

Nur Mahardika, Sekar Dwi Ardianti, Savitri Wanabuliandari, Mahardika Supratiwi, Priyono
Implementing Interculture to Improve Self-Confidence of Children with Special Needs
Prima Magistra: Jurnal Ilmiah Kependidikan Volume 7, Number 2, April 2026, pp 329-336

Universitas PGRI Adibuana Surabaya. Jurnal Buana Pendidikan, 27, 120-126.
https://doi.org/10.36456/bp.vol15.n027.a1791

Kurniasih, N., Wanabuliandari, S., & Ristiyani. (2020). Bibliometrics analysis in articles of verbal
bullying in schools. Library Philosophy and Practice, 2020.
https://scholarworks.sjsu.edu/libphilprac/4087

Lubis, Z., Ritonga, A. A., Darlis, A., Kholila, A., & Rahman, K. I. (2023). Pendidikan Inklusi
Anak Usia Dini dalam Al- Qur ’ an. Jurnal Pendidikan Tambusai, 7, 191-197.
https://doi.org/10.31004/jptam.v7i1.5278

Meilana, S. F., & Aslam. (2022). Pengembangan Bahan Ajar Tematik Berbasis Kearifan Lokal
di Sekolah Dasar. 6(4), 5605-5613. https://doi.org/10.31004/basicedu.v6i4.2815

Mudiana, I. G. N. K., Astawan, I. G., & Sanjaya, D. B. (2022). Pengaruh Media Pembelajaran
Interaktif Berbantuan Gamifikasi Terhadap Efikasi Diri Dan Hasil Belajar Ipa Sekolah
Dasar. Jurnal Ilmiah Pendidikan Citra Bakti, 9, 386-396.
https://doi.org/10.38048/jipcb.v9i2.687

Oktavianti, S., Hendratno, & Subrata, H. (2026). Kearifan Lokal dalam Pembelajaran Bahasa
Indonesia di Sekolah Dasar: Tinjauan Literatur Sistematis tentang Media Pembelajaran
untuk Teks. Jurnal Publikasi Pendidikan, 16, 573-584.
https://doi.org/10.70713/publikan.v16i1.82004

Purwani, R., & Mustikasari, D. (2024). Pembelajaran Berbasis Kearifan Lokal Sebagai Media
Untuk Membentuk Karakter Siswa Sekolah Dasar Melalui Dongeng. Jurnal Pendidikan
Bahasa Indonesia, 12, 40-50. https://doi.org/10.30659/jpbi.12.1.40-50

Putri, U. N. Y. (2023). Penggunaan Media Pembelajaran di Sekolah Dasar Penyelenggara
Pendidikan Inklusif di Sekolah Dasar Negeri 10 Lambung Bukit. Jurnal Pendidikan
Tambusai, 7, 17943—17946. https://doi.org/10.31004/jptam.v7i2.9205

Putri, V. E., & Palupi, W. (n.d.). Efektivitas Media Pembelajaran Interaktif Visual Wordwall
Terhadap Kepercayaan Diri Anak 5-6 Tahun. Jurnal Kumara Cendekia, 13(2), 173—182.
https://doi.org/10.20961/kc.v13i2.100057

Rosidin, D. 1., Supriatna, M., & Budiman, N. (2019). Pengembangan Self Confidence Pada Siswa
SD. JPD: Jurnal Pendidikan Dasar. https://doi.org/10.21009/JPD.010.14

Rusfriyanti, R. B., & Rondli, W. S. (2023). Implementasi Multimedia Interaktif Berbasis Kearifan
Lokal Untuk Meningkatkan Hasil Belajar Siswa SD. Jurnal Review Pendidikan Dasar:
Jurnal Kajian Pendidikan Dan Hasil Penelitian, 9(2), 83-90.
https://doi.org/10.26740/jrpd.vIn2.p83-90

Sugiyono. (2019). Metode Penelitian Pendidikan (Kuantitatif, Kualitatif, Kombinasi, R&D, dan
Penelitian Pendidikan). Alfabeta. https://digi-
lib.stekom.ac.id/assets/dokumen/ebook/feb 35efe6a47227d6031a75569¢2{3f39d44fe2db
43 1652079047 .pdf

Tika Ribbany, E., & Wahyudi, A. (2016). Bullying pada pola interaksi anak berkebutuhan khusus
(ABK) di sekolah inklusif. Paradigma, 4(3), 1-7.
https://ejournal.unesa.ac.id/index.php/paradigma/article/view/16755

Wanabuliandari, S., & Purwaningrum, J. P. (2018). Pembelajaran Matematika Berbasis Kearifan
Lokal Gusjigang Kudus Pada Siswa Slow Learner. Eduma: Mathematics Education
Learning and Teaching, 7(1). https://doi.org/10.24235/eduma.v7i1.2724

Widyaputri, P. N. S., & Agustika, G. N. S. (2021). Media Pembelajaran Matematika pada Pokok
Bahasan Pecahan dengan Pendekatan Kontekstual. Journal for Lesson and Learning
Studies, 4(1), 45-52. https://doi.org/10.23887/jl1s.v411.32741

@ @ Copyright (c) 2026 Nur Mahardika, Sekar Dwi Ardianti, Savitri Wanabuliandari, Mahardika Supratiwi,
= Priyono. This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License.
—_— 336



http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/
https://doi.org/10.36456/bp.vol15.no27.a1791
https://scholarworks.sjsu.edu/libphilprac/4087
https://doi.org/10.31004/jptam.v7i1.5278
https://doi.org/10.31004/basicedu.v6i4.2815
https://doi.org/10.38048/jipcb.v9i2.687
https://doi.org/10.70713/publikan.v16i1.82004
https://doi.org/10.30659/jpbi.12.1.40-50
https://doi.org/10.31004/jptam.v7i2.9205
https://doi.org/10.20961/kc.v13i2.100057
https://doi.org/10.21009/JPD.010.14
https://doi.org/10.26740/jrpd.v9n2.p83-90
https://digi-lib.stekom.ac.id/assets/dokumen/ebook/feb_35efe6a47227d6031a75569c2f3f39d44fe2db43_1652079047.pdf
https://digi-lib.stekom.ac.id/assets/dokumen/ebook/feb_35efe6a47227d6031a75569c2f3f39d44fe2db43_1652079047.pdf
https://digi-lib.stekom.ac.id/assets/dokumen/ebook/feb_35efe6a47227d6031a75569c2f3f39d44fe2db43_1652079047.pdf
https://ejournal.unesa.ac.id/index.php/paradigma/article/view/16755
https://doi.org/10.24235/eduma.v7i1.2724
https://doi.org/10.23887/jlls.v4i1.32741

